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Abstrak:  
Penelitian ini dimaksudkan untuk meningkatkan kemampuan membaca siswa 
memahami teks naratif melalui teknik Team Pair Solo. Aspek dari pemahaman 
membaca yang difokuskan dalam penelitian ini adalah pemahaman membaca dalam 
membuat kesimpulan, mengidentifikasi informasi detail, dan menangkap nilai moral 
dalam teks naratif. Penelitian ini adalah sebuah Penelitian Tindakan Kelas yang 
dilaksanakan dalam dua siklus. Subjek dari penelitian ini adalah Kelas XI IPA 4 yang 
terdiri dari 32 siswa. Data penelitian dikumpulkan dengan menggunakan ceklis 
observasi, catatan lapangan, dan tes membaca siswa. Data tersebut dianalisa dengan 
mendeskripsikan ceklis observasi dan catatan lapangan, dan menggunakan rumus 
mencari nilai rata-rata. Hasil temuan penelitian menunjukkan pemahaman membaca 
siswa pada teks naratif meningkat dalam dua siklus melalui teknik Team Pair Solo. 
Nilai rata-rata siswa pada siklus pertama adalah 64.68 menjadi 90.94 pada siklus 
kedua.  
Kata kunci: Membaca, Naratif, Team Pair Solo 
Abstract:  
This research was intended to improve the students‟ reading comprehension on 
narrative text through Team Pair Solo technique. The aspects of reading 
comprehension focused in this research were reading comprehension in making 
inference, identifying detail information and grasping moral value of narrative text. It 
was a Classroom Action Research which was conducted in two cycles. The subject of 
this research was Grade XI IPA 4 at state-run senior high school SMA Negeri 4 
Pontianak which consist of 32 students. The data was collected by using observation 
checklist, fieldnotes, and students‟ reading test score. It was analyzed by describing 
the observation checklist and fieldnote, and by using formula of mean score. The 
findings indicated the students‟ reading comprehension on narrative text improved 
through Team Pair Solo technique in two cycles. The students‟ mean score in the first 
cycle was 64.68, and it was 90.94 in the second cycle.  
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eading leads the reader to the reception of the reading content. By reading the 
reader can get information in the text they read. Besides, Hedge quoted by 
Alyousef (2005:147) states “One of the goals of reading is building knowledge of 
language which will facilitate reading ability”. Reading also can build up an 
understanding of the structure of written texts in English for the EFL (English 
Foreign Language) learners reading. The main purpose of reading is comprehension. 
As Richards and Renandya (2002:277) state that “Reading comprehension is the 
primary purpose for reading”. In this case, it means that the students need the ability 
to understand the main or important point in the text that they read. It is also because 
the result of comprehension is that the students can get the information about the 
reading text which they have read. However, it is not easy for students to read 
materials and to comprehend the texts in foreign language. They have to face some 
new vocabularies and structures that are difficult and different from what they have in 
their own language. But, whether they like it or not they must acquire and achieve the 
reading skill since it is also stated in the curriculum of schools. 
 
       In the preliminary study, the researcher took a pre research interview with the 
English teacher of the second grade of SMA Negeri 4 Pontianak about the interest 
and the level student comprehension on narrative texts. The researcher found that the 
students on the second grade of SMA Negeri 4 Pontianak still did not enjoy reading 
narrative text due to their poor comprehension. It was because the students had 
difficulty in making inference of narrative text, they difficult to construct the meaning 
or get the information that presented in the story implicitly. They were also often lost 
some ideas that were explicitly stated in the narrative text. For the last, they had 
difficulty in grasping the moral value in the narrative text because they did not 
comprehend and recognize the story well. As the result, the students had problems in 
answering the reading comprehension test.  
 
       Furthermore, the researcher also found that most of the students got bored easily 
when they tried to understand the text alone. They were only reading, knowing word 
by word and trying to identify or making inference by themselves. Then, when they 
were encountered some problems in comprehending the text and could not solve the 
problems alone, they might stop comprehending it. This situation also made the 
students difficult to answer the reading comprehension test given by the teacher. In 
this case, the researcher thought that the students needed a chance to share and 
discuss their ideas or problems to other friends in their classroom rather than kept 
them to work alone in comprehending the text given.  
 
       Therefore, the researcher decided to conduct a research to help the students 
solved those problems. The researcher applied Team Pair Solo in improving students‟ 
reading comprehension on narrative text. Team Pair Solo is one of cooperative 
learning techniques developed by Dr. Spencer Kagan. According to Kagan (2011) 
Team Pair Solo technique provides the students to work in a small cooperative 
R 
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learning group as a team and then with a partner to solve the problems together with 
their classmate, finally they worked on their own. Students could do more things with 
help than they could do alone. By keeping them to learn in mediated learning (team 
and pair) the students are able to solve their problems which are initially beyond their 
ability. Then, they can do the activity individually (solo) for the last progress. 
 
       In this case, in improving student‟s reading comprehension, Team Pair Solo 
allowed the students to read the whole text as a team or small cooperative learning 
team that consisted of four students (foursome). In the team the students shared their 
knowledge related to their understanding toward the text. By doing this, students 
could add more information about the text; these also could help another student in 
team indirectly. Then, they worked with their partner to read and find out the specific 
aspects of the reading text and gave more opportunity to share what they had already 
known. After they finished working together as a team and a pair, they worked 
individually toward the text. They were given several questions as warming up before 
they did the test, this was also as the evaluation of what they had and got from 
previous activities.  
 
       Therefore, based on the explanation above, the researcher believed that Team 
Pair Solo could improved student‟s reading comprehension on narrative text and 
solved the problems faced by the students. In addition, it was able to create a good 
atmosphere in order to involve the students in reading actively.  
 
METHOD 
        
       According to Ary, et.al. (2010: 516) “Classroom Action Research is a practical 
powerful tool for solving problems experienced by teacher in their professional 
lives”. The teacher requires defining and observing the phenomena which happened 
in their classroom under investigation. In addition, Hendricks cited in Ary et.al. 
(2010: 515) states that “The purpose of Classroom Action Research is to improve 
classroom practice or to improve practices in the school”. It could be say that, 
Classroom Action Research is a research or investigation that can be bring out in the 
classroom by teacher as a professional person in education field with the goal in 
solving problems and improving classroom practices in the teaching and learning 
process. 
 
       According to Kemmis and Mc Taggart cited in Burns (2010: 7), “Action research 
typically has four phases in one cycle for doing classroom, there are planning, acting, 
observing, and reflecting”. The first cycle may become a continuing of cycles until 
the action researcher has a satisfactory outcome and feels it is time to stop the cycle.  
The process of the phases could be seen in the following figure: 
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Chart 1: The process of the four phases 
 
 (Kemmis and McTaggart cited from Burns, 2010: 9) 
 
In detail the cycle consists of: 
1. Planning is in this phase the researcher identifies a problem or issue and develops 
a plan of actions in order to carry out the improvements in certain aspect. The 
planning is in the form of lesson plan, material, and certain action (technique) in 
order to improve students‟ achievement. Plan is used during the research in every 
cycle and revised based on the improvement of the students. 
2. Acting is the implementation of the planning step. In this case the 
implementation is in the form of technique, which is given to the students in 
every cycle.  
3. Observing is to know students‟ condition while research is conducted. In this 
phase the researcher do the observation in systematically about the effect of the 
action and documenting the context, and actions to get information what is 
happening in the classroom. 
4. Reflecting is the researcher reflects on, evaluate, and describe the effects of the 
action in order to understand the issue more clearly and find out weaknesses. 
 
       In the planning stage for the first cycle, the researcher and the teacher prepared 
and constructed anything to be done in the teaching and learning process. The teacher 
and the researcher who acted as collaborator prepared the lesson plan as guideline and 
constructed such activities in order to make students involved in teaching and 
learning process, a story to be discussed (the magic pear story), reading 
comprehension test and answer sheets for the students, the observation checklist 
tables, field note and camera for the researcher in observing the teaching and learning 
process. Based on the technique that was applied in the classroom, the researcher and 
the teacher prepared some questions that would be discussed in team, pair and solo 
activities. In the acting stage, the teacher implemented the planning stage. All 
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activities followed the rules as written in the lesson plan. Next, the time for both the 
teacher and researcher discussed the meeting in the observing stage. The last stage, it 
was time to evaluate what had been done and decided to conduct next cycle as the 
result of the reflection was not satisfactory. 
 
       In the planning stage for the second cycle, the researcher and the teacher revised 
some steps to overcome the weaknesses that happened in the previous cycle. The 
teacher and the researcher prepared the new lesson plan, observation checklist table, 
field note, reading test and answer sheets for the students, and also the new story to 
be discussed which the title “The Legend of Ruai Bird” and last, the questions that 
would be discussed in team, pair, and solo. In the acting stage, the teacher gave more 
attention to his students and act as the facilitator and motivator. In the observing 
stage, the teacher and researcher calculated the students‟ score and discussed the 
meeting. In the reflecting stage, the teacher and the researcher decided to stop the 
cycle because the students had improvement and achieved their passing score. 
 
       The location of the research was SMA Negeri 4 Pontianak. This school is a state-
run senior high school which is located in Dr. Wahidin Sudirohusodo Street, 
Pontianak Kota. There are two study programs; they are science program and social 
program. The subject of this research was the students of the second grade (or 
eleventh class) of science program 4 (XI IPA 4) at SMA Negeri 4 Pontianak. The 
students in the class consisted of 32 students.  
 
       In collecting the data, the researcher used observation technique and 
measurement technique. In the observation technique, the researcher applied the 
observation checklist and field note as tools of data collecting. In the measurement 
technique, the researcher applied the reading test as a tool of data collecting which 
consist of 10 questions in multiple-choice form and mean score formula was to find 
out whether there was a significance improvement from cycle to cycle.  
 
FINDINGS AND DISCUSSION 
 
a. Findings  
 
       The result of data analysis showed that there was an improvement of student‟s 
reading comprehension in narrative text through Team Pair Solo technique. This 
research was conducted in two cycles. The figures to describe the improvement can 
be described as follows: 
 
1. Students‟ mean score 
       Students‟ mean score in the first cycle was 64.68, the score was still below 
minimal passing grade (KKM) and categorized not satisfactory. Meanwhile, in the 
second cycle the students‟ mean score was 90.94, the score was passed the criteria of 
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KKM and categorized satisfactory. The improvement of students‟ mean score from 
first cycle to second cycle could be seen on the chart below: 
 
Chart 2: The improvements of students’ mean score 
 
2. Students‟ Comprehension Achievement 
       Based on the aspects of reading comprehension, students‟ comprehension 
achievement was also improved. The improvement of students‟ achievement in 
making inferences, identifying the details information, and grasping moral value of 
narrative text through Team Pair Solo Technique in the first cycle and second cycle 
was presented in the following chart: 
 
Chart 3: The improvement of students’ score based on the aspects of reading 
comprehension 
 
3. The Process of Classroom Action Research 
       The figure process of the classroom action research in four stages that was 
conducted in the first cycle and second cycle in improving students‟ reading 
Students' Mean Score
64.68
90.94
Cycle 1
Cycle 2
making inference identifying details information grasping moral value
61.25
81.25
15.62
91.25 89.84 93.75
cycle 1 cycle 2
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comprehension on narrative text to the students at second grade of SMA Negeri 4 
Pontianak could be seen in the following figures: 
 
Chart 4: The process of the classroom action research in four stages 
 
CYCLE 1 
 
 
 
 
 
 
 
 
 
 
 
 
    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 The researcher prepared the 
lesson plan, media for 
teaching that is power point, 
handout for the students such 
as the story and the reading 
test, students‟ answer sheet, 
field note, and observation 
checklist table. 
 The teacher and researcher 
discussed everything that 
would be done in the 
classroom. 
 The teacher gave the 
brainstorming. 
 The teacher explained the 
procedure of Team Pair Solo 
technique to the students. 
 The teacher reminded the 
material using power point. 
 The teacher distributed the 
story to the students and 
asksed them to read aloud 
the story. 
 The teacher asked the 
students to discuss and 
identify the story given in 
team in 15 minutes. 
 The teacher asked the 
students to discuss and 
identify the story given in 
pair in 15 minutes. 
 The teacher asked the 
students to answer the 
questions given individually 
in 10 minutes. 
 The teacher gave monitor the 
students during the 
discussion process. 
 The students did the reading 
comprehension test in 10 
minutes. 
 
 The researcher observed 
the students‟ condition 
during the learning 
process. 
 The researcher checked the 
observation checklist. 
 The researcher took a field 
note. 
 The researcher took photos 
as data documentation. 
 The teacher and researcher 
agreed to hold a meeting 
 The researcher checked the 
students‟ answer and gave 
score. 
 The teacher and researcher 
found out the weaknesses 
during teaching and learning 
process in the first cycle, such 
as: 
- The students was still weak 
in making inference and 
grasping the moral value of 
the story 
- Most of the students did not 
work cooperatively, they 
tend to work individually 
and could not help each 
other 
- Most of the students did not 
discuss actively and not 
serious doing the discussion 
process 
- In pair, they still worked in 
team and sometimes 
interrupted another pair 
- Students spent much time 
than given time. 
- Teacher less motivated and 
guided the students during 
the discussion process 
- The teacher did not give the 
instruction clearly. 
- The story was not contextual 
and too long 
- Teacher did not give the 
vocabulary list for the 
students. 
 The teacher and researcher 
designed the new plan to 
overcome the weaknesses in 
the first cycle. 
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CYCLE 2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 The researcher prepared the 
new lesson plan, media for 
teaching that is power point, 
handout for the students such 
as new story that is more 
contextual “the legend of Ruai 
bird” and the reading test, 
students‟ answer sheet, field 
note, and observation checklist 
table. 
 The teacher and researcher 
discussed everything that will 
be done in the classroom. 
 The teacher gave the 
brainstorming. 
 The teacher explained the way 
in making inference, identifying 
detail information and grasping 
the moral value of the story to 
the students. 
 The teacher distributed the story 
to the students and asks them to 
read aloud the story. 
 The teacher asked the students 
to discuss and identify the story 
given in team in 15 minutes. 
 In pair, the teacher determined 
the sit position of the students 
 The teacher asked the students 
to discuss and identify the story 
given in pair in 15 minutes. 
 The teacher asked the students 
to answer the questions given 
individually in 10 minutes. 
 The teacher gave monitor the 
students during the discussion 
process. 
 The teacher gave more attention 
and motivation to the students in 
discussion process. 
 The teacher gave reward „plus 
score‟ to the students who 
discuss actively in team and 
pair. 
 The students did the reading 
comprehension test. 
 The researcher observed the 
students‟ condition during 
the learning process. 
 The researcher checked the 
observation checklist. 
 The researcher took a field 
note. 
 The researcher took photos as 
data documentation. 
 The teacher and researcher 
agreed to hold a meeting 
 The researcher checked the 
students‟ answer and gave 
score. 
 The teacher and researcher 
found out that all the 
students begin to work 
cooperatively, discuss 
actively, and helped each 
other during the discussion 
process. 
 The teacher was also 
supported the students by 
give more the motivation, 
attention, and guidance 
during the discussion.  
 The teacher and researcher 
found out that all of the 
students passed the KKM 
score. 
 The teacher and researcher 
decided to stop the cycle. 
  Stop the cycle 
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b. Discussion 
 
       Based on the research findings above, it showed that Team Pair Solo technique 
could improve students‟ reading comprehension on narrative text positively. The 
students‟ mean score in the first cycle was 64.68 and it was not yet pass the KKM 
score. In the second cycle the students‟ mean score was increasing to 90.94 and it was 
pass the KKM score. The students‟ comprehension on making inference, identifying 
detail information, and grasping moral value were also improved significantly from 
the first cycle to the second cycle. The improvement students‟ comprehension in 
making inference was 61.25 in the first cycle to 91.25 in the second cycle. The 
improvement in identifying detail information was 81.25 in the first cycle to 89.84 in 
the second cycle. The comprehension in grasping moral value was also improved 
from 15.62 in the first cycle to 93.75 in the second cycle.  
 
       In the first cycle, the teaching and learning process was not running well. The 
students still did not follow the instruction of the teacher and the rule of Team Pair 
Solo activity. It was because Team Pair Solo technique was different from the usual 
group working which they just solving the problems in the group from the beginning 
to the end of lesson. However, Team Pair Solo technique allowed them not only 
working out in group but also spread out into pair and solo. Some students were not 
work cooperatively, they were still work individually and sometime just expected the 
answer from another member. The problem also appeared in pair activity, some 
students disturbed another pair and some pairs were not following the rule of 
technique, and they worked in their group. It made the technique was not effective to 
use. After all, it made the teacher work hard to make the teaching and learning 
process run well. 
 
       In the second cycle, the teaching and learning process began to run well as 
expected by the researcher and the teacher. The students started to get involved in 
teaching and learning process by working cooperatively and actively in discussion 
process. In the team, they began to do the process of helping each other. They shared 
their problems and tried to solve the problems together. In the pair activity, they were 
also started to explore more their knowledge, discussed and shared them in the small 
cooperative learning group members that is with their partner. They also began to 
seriously without interrupted other pairs. As expected from the researcher and the 
teacher, in solo activity, the students seem easy to answer the questions given. 
 
       The activities ran well in the second cycle, it was supported because of their 
experience in the first cycle and teacher paid more attention and motivated the 
students in making the discussion process run well. After observing the process and 
interpreting the data, the teacher and the researcher decided to stop the actions 
because the data showed that the students‟ mean score and individual score had 
passed the criteria of KKM. 
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       The contextual material or story that was used in Team Pair Solo technique also 
gave positive impact to the teaching and learning activity. It was motivating the 
students to involve in the activity. It could be seen while in the second cycle the 
students more participate actively in understanding the story.  
 
       The students‟ improvement in the classroom was also supported by the teacher‟s 
role. The role of the teacher in teaching and learning process was also important. The 
teacher had motivated, paid attention, and guided the students in teaching learning 
process especially during the discussion process. It was shown by the students‟ 
improvement in the second cycle. 
 
CONCLUSION 
       Related to the explanation on the findings and discussion, it can be concluded 
that reading comprehension on narrative text of the second grade students at SMA 
Negeri 4 Pontianak in the academic year 2012/ 2013 improved through Team Pair 
Solo technique. Teaching reading comprehension through Team Pair Solo could 
positively involve the students in reading actively. It helped the students in 
comprehending the text with their classmate. They were also having opportunity to 
discuss and share problems cooperatively in comprehending the text with their 
partner as pair. At the end, they could see their progress by working individually. 
Team Pair Solo also showed that this technique could change the situation in the 
classroom to get more interesting in doing the task and finding solution for their 
problems in comprehending the text, especially in narrative text. 
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